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 .َأخُاتي الذيه خفق لهم القلب َأحبٍم إخُتيإلى 
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Abstract 

“Actual and expected condition of educational supervision in the 

primary grades of UNRWA schools as perceived by teachers, principals 

and educational supervisors “ 

         The study aimed at finding out if there were differences in the 

actual as well as the expected condition of educational supervision 

attributed to each of the following variables (job title, sex, qualification 

and instructional experience). Specifically, this study attempted to answer 

the following questions: 

1. What kind of educational supervision is being practiced by 

educational supervisors in the primary grades of UNRWA schools 

in the Jerusalem areas as perceived by teachers, principals, and 

educational supervisors? 

2. What is the expected supervisory condition wished by teachers as a 

base for the educational supervisory process? 

    The sample of the study consisted of (148) teachers and principals of 

whom (126) with a percentage of (85.1%) were male and female teachers 

and (22) male and female principals with a percentage of (14.9%) from 

the population which consisted of (229) teachers and principals working 

in the primary grades of UNRWA schools in the Jerusalem area during 

2003/2004 .The stratified random sampling procedure was used to select 

the sample of the study. And since there were two educational 

supervisors, the researcher adopted a different tool to assess responses 

through a semi structured interview which suits the methodology of the 

research. 



 

 

 

   For the purpose of the study, the researcher has developed a (65) item 

questionnaire of which (4) dimensions are related to the actual condition 

of educational supervision: Goals of educational supervision, methods of 

educational supervision, role of educational supervision and evaluation of 

the educational supervisory system, in addition to the expected condition 

of educational supervision. 

       The reliably of the instrument was calculated through a measure of 

internal consistency (Cronbach alpha) with a value of (0.97). This ratio 

could be considered suitable for the purpose of the study. The mean and 

standard deviation for each item were used to answer the questions and 

test the hypothesis of the study (descriptive statistics). Analysis of 

variance (ANOVA) was also used to test the hypothesis (inferential 

statistics).  

   The study came out with the following findings: 

    The domains of the study were prioritized according to their 

significance as follows: Goals and objectives of educational supervision, 

evaluation of the education supervision system, the role of the supervisor, 

and finally the methods of supervision. 

1. There were statistical mean differences significance at the level of 

(α = 0.05) in the actual condition of educational supervision in the 

lower elementary classes in UNRWA schools in the Jerusalem area 

as pertains to job title and qualification ( Headmasters and B.A & 

Diploma ). 

2. There were no statistical mean differences significance at the level 

of (α = 0.05) in the actual condition of educational supervision in 

the lower elementary classes in UNRWA schools in the Jerusalem 

area as pertains to sex and educational experience. 



 

 

 

3. There were no statistical mean differences at the level of (α = 0.05) 

in the expected condition of educational supervision in the lower 

elementary classes in UNRWA schools as pertains to job title, 

qualifications, sex, and educational experience. 

 

 

The recommendations of the study are as follows: 

1- Improve the actual condition of educational supervision in the lower 

elementary schools by providing a supportive educational environment 

for effective educational supervision. 

2- Provide teachers and supervisors with related educational studies so 

that they can benefit from the research findings and look forward towards 

realizing their supervisory aspirations accordingly.  
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5

1506 3517 145 6 
 

6

1518 3517 145 7 
 

10

0598 3511 146 8 12

1500 3.07 145 9 11

1504 3501 146 10 8

1513 2598 147 11 2

0598 2597 146 12 14

1507 2582 147 13 7

1513 2578 148 14 4

3508 ىالمتودطىالحدابيىالطام

841ملاحظظ

Missing case
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1113139561012

4777147278711

12 

الانحرافى

 المطواري

المتودطى

 الحدابي

رددىإجاباتى

 المبحوثون

 نصىالغػرة ترتوبؼا

ىالغػرةى رقم

فيى

ىالادتبانظ

8188 2183 841 8  81

81.1 21.8 841 3 
 

81

81.3 31.1 841 2 
 

32

81.. 31.. 841 4 
 

81

81.1 2.85 841 1  33

81.1 2.85 841 1 38

81.2 311. 841 1 8.

8181 3114 841 1 34

81.1 3112 841 . 81

81.4 3111 841 8. 3.

3111 ىيىالطامالمتودطىالحداب
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1216723717718

20715724719721722

 13 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

رددىإجاباتى

 المبحوثون

 نصىالغػرة ترتوبؼا
ىالغػرةى رقم

ىفيىالادتبانظ

.1.1 2141 842 8 
 

3.

81.1 2181 841 3 
 

31

8138 31.1 841 2  31

81.2 31.2 841 4  31

8181 31.. 841 1  2.

8181 31.. 841 1 31

81.4 3113 841 1 21

81.4 3111 841 1 28

81.1 3114 841 . 23

.1.. 3114 841 8. 21

818. 3114 844 88 24

8134 311. 841 83 22 

3111 ىالمتودطىالحدابيىالطام



 

 

81 

1325730728726727729

33734736732731735

14 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

رددى

إجاباتى

 المبحوثون

 الغػرةىنص ترتوبؼا

رقمى

الغػرةىفيى

ىالادتبانظ

1501 3524 148 1  43

0596 3516 147 2 
 

44

1507 3506 147 3 
 

40

1516 3504 147 4  41

1500 2594 146 5 
 

42

1506 2594 145 6 37

1512 2589 148 7 38

1509 2588 148 8 45

1513 2587 144 9 39

3500 ىطىالحدابيىالطامالمتود
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1443444041

39745738737742

15 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

رددىإجاباتى

 المبحوثون

 رقمىالغػرةىفيىالادتبانظىونصؼا بؼاترتو

رقمى

ىفيى الغػرة

ىالادتبانظ

1500 3597 148 1  48

1501 3593 138 2 
 

46

1510 3589 146 3 
 

52

1508 3582 147 4 
 

54

1507 3582 148 5 
 

47

1501 3581 142 6 49

1502 3581 145 7 60

1511 3580 144 8 62

1516 3579 148 9 61

1504 3.77 146 10 59

1508 3 77 144 11 50

1509 3574 147 12 51
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1510 3573 147 13 58

1514 3572 148 14 53

1517 3571 147 15 63

1517 3569 147 16 65

1507 3569 148 17 57

1508 3567 146 18 56

1518 3567 147 19 64

1506 3564 148 20 55

3576 ىالمتودطىالحدابيىالطام

1548465254474960

62615950

55764756757765763753758751

ى:وأظؼرتىالمطالجظىالإحصائوظىالوصغوظىللبواناتىالنتائجىالتالوظ

 

0505α
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16

16 

 

الانحرافى

 المطواري

طىالمتود

 الحدابي

 المدمىىالوظوغي الطدد

0577 2589 126  

0571 3539 22  

17

17 

مدتوىى

 الدلالظ

 "ف"قومظ

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05005 85052 1 45672 45672  

 

  146 05580 845718 
 

 المجموع 895390  147  
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17

1785052

05005

16

 

0505α

 

18

18 

الانحرافى

 المطواري

المتودطى

 الحدابي

 الجنس الطدد

150005 2 82 50  

0563 3504 98  
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19

19 

 

مدتوىى

 الدلالظ

 "ف"ىىقومظ

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05108 25618 1 15575 15575  

 

  146 05601 875816  

 المجموع 895390  147  

19

192561805108

 

 

0505α

20
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20 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

 المؤهلىالطلمي الطدد

0585 2574 66  

0564 3504 35  

0570 3518 42  

0540 3556 5  

21

21 

 

مدتوىى

 الدلالظ

 "ف"قومظى

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05008 45092 3 25341 75022  

 

  144 05572 825368 
 

 المجموع 895390  147  
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21

0704221

4509205008

 

0505α

22

22  

 

الانحرافى

 المطواري

المتودطى

 الحدابي

 الخبرةىالتطلوموظ الطدد

0563 3515 45 5 

0562 2593 30 510 

0589 2585 72 10 



 

 

89 

 

23

23 

 

مدتوىى

 الدلالظ

 "ف"ىقومظى

درجاتى

 الحروظ

دطىمتو

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05119 25164 2 15295 25590  

 

  144 05598 865176 
 

 المجموع 885766  146  

23

232516405119

 

 

0505α
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24

24 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

 المدمىىالوظوغي الطدد

0592 3573 126  

0589 3594 22  

25

25 

 

مدتوىى

 الدلالظ

 "ف"ىقومظى

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05328 05962 1 05814 05814  

 

  146 05846 1235584 
 

 المجموع 1245399  147  
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25

0596205328

 

0505α

26

.26 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

 الجنس الطدد

1504 3586 50  

0585 3571 98  

27 

 

 

 



 

 

92 

27 

 

مدتوىى

 الدلالظ

 "ف"ىقومظى

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05340 05915 1 05775 05775  

 

  146 05874 1235624 
 

 المجموع 1245399  147  

27

270591505340

 

0505α

28 
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28 

 

الانحرافى

 المطواري

المتودطى

 الحدابي

 المؤهلىالطلمي الطدد

.1.. 2112 11  

.1.2 2111 21  

.118 2111 43  

.112 4181 1  

29

29

 

مدتوىى

 الدلالظ

 "فى"قومظى

تىدرجا

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

.11.1 .112. 2 .1121 8118.  

 

  844 .1112 8331111  

 المجموع ..83412  841  

29

290563005597
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 

α = 0.05

30

30 

 

الانحرافى

 المطواري

 تطلوموظالخبرةىال الطدد المتودطىالحدابي

0581 3573 45 5 

0576 3582 30 510 

1504 3575 72 10 

31
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31 

 

مدتوىى

 الدلالظ

 "ف"ىقومظى

درجاتى

 الحروظ

متودطى

 المربطات

مجموعى

 المربطات

 المتعور مصدرىالتباون

05924 05079 2 65855 05137  

 

  144 05863 1245226 
 

 المجموع 1245364  146  

31

310507905924

32
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32 

 

ىالتكرارىالاقتراحات
الندبظى

ىالمئووظ

8557

8356

8356

8054

8054

7852

7852

7651

7550

7550

6947

6846

6041

5537

5034
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1

 

 

 

 

 

 

2

 

 

 

 

3

 

 

 

 

 

 
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4

 

5

 

 

 

 

 

 

 

 
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 انخبيسانفصم 

 ينبلشت اننخبئج وحفسيرهب

 .ينبلشت اننخبئج انًخؼهمت ببنسؤال الأول وفرضيبحه

11

 

  

  

  

  
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484652541582

2595

35761076

13139

1178

434440411481
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292726281380

181723161279

11

4777147278711

2000

1219241520



 

 

103 

1988

1985

2000

1991

13

35731732736734733

1994

1989

14

42737738745739
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2000

 ببنفرضيبثينبلشت اننخبئج انًخؼهمت 

 

 

0505α

0505 α

 

 

 

0505α
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0505α

Warld, 1989

 

0505α

0505α
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19951993

1995

 

 

0505 α

 

α = 0.05

5

5
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19901991

199219931999

 .ينبلشت اننخبئج انًخؼهمت ببنسؤال انثبني وفرضيبحه

15

50759761762760749747754752746748

 

 

 

 ينبلشت اننخبئج انًخؼهمت ببنفرضيبث

 

0505α
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0505α

 

0505α

0505α
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 

0505α

0505α

4517

3573

 

 

 

0505 α  

0505α
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5

51010
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 بثـــــــانخىصي

1

2 

3 

4

5

6

 

7
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 راجغـــــــــــانً

 انًراجغ انؼربيت

 1997

 

 2000

 

 1999

 

 2000

 

 2003

1 

 19762



 

 

114 

 1990

 

 20011

 

 1996

 

 1970

 

 1989

 

 1990

2555 

 1963
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 1994

1916 

 2000

 

 1996

 

 2002

 

 1984

 

 1996

 

 1998

2 

 2000

3 
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 2003    

1 

 1991

 

 1987

 

 1995 

. 

 1991

 

 1998

2
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 1979

 

 1995

29

309337 

 1991

 

 1988

185141

163 

 1985

 

 2000
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 1990

 

 1990

31

203 

 1993

 

 20021

 

 2000

 

 20011

 

 1993

3415972 
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 1992

 

 1995

 

 1999

 

 1993

 

 1995

 

 2001
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 1997

 

 1994

49139178 

 1999

 

 1986

47 

 1999

 

 1997
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 1990

 

 1982

 

 1993

 

 1998

 

 1990

50 

 1977
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ىأدماءىالمحكمون

  

  

  

  

  

  

  

  

  

 


